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Résumé
La politique de reconstruction de 1’éducation nationale prend une tournure assez emblématique au Mali en
raison des mauvais résultats scolaires dans les écoles publiques. Le recadrage de cet échec scolaire nécessite
I’inclusion d’une politique linguistique nouvelle et beaucoup plus forte. La politique scolaire classique basée
uniquement sur le francais en est une des causes. Pour vaincre cette énigme, la politique linguistique et éducative
doit privilégier une dimension beaucoup plus technique et stratégique en liant la société a I’éducation. Cette
technique passe par la langue de la société. La réorientation de la politique éducative et linguistique est un cadre
qui facilite la promotion d’une éducation efficace au Mali. Ce travail explore la politique de mise en ceuvre
d’une éducation inclusive et efficace sur la base des valeurs sociétales et des héritages en s’appuyant sur les
langues nationales. L’étude s’est appuyée sur la méthode qualitative. Les résultats indiquent que les politiques
linguistiques et éducatives adoptées souffrent d’un manque de soutien financier et de suivi technique.
Mots clés : Education, Implémentation, Langue, Politique, Promotion
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Abstract

The national education reconstruction policy takes on a rather emblematic atmosphere in Mali because of poor
academic results in public schools. The reframing of this educational failure requires the inclusion of a new and
much stronger linguistic policy. The classical education policy based solely on French is one of the causes. To
defeat this conundrum, linguistic and educational policy must favor a much more technical and strategic
dimension by linking society to education. This technique goes through the language of the society. The
reorientation of the educational and linguistic policy is a framework that facilitates the promotion of an effective
education in Mali. This work explores the implementation policy of an inclusive and effective education on the
basis of societal values and heritages by relying on national languages. A qualitative approach was used to carry
out the study. The results show that the linguistic and educational policies adopted suffers from a lack of
financial support and technical follow-up.
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Introduction

The Malian educational process is always the subject of debates related to the various
obstacles related to the content imposed on children at school. The egocentrism of education is
linked to the language of teaching and learning in school. The language of instruction is the
horizontal tool of transmitting active and operational knowledge between learners. The choice
of the language of instruction gives the image of a slowdown of the enrichment of knowledge
at school. This pedagogical impact calls into question the exogenous language, mainly French,
and its teaching and learning model at school. The basis of an effective education relies on a
stimulating pedagogical action. A stimulating pedagogy must initiate learning methods based
on the promotion of cultural and societal beliefs and social heritage instruments, starting with
the introduction of the national language into the education system. The educational failure
necessitates the change of paradigm in linguistic planning by establishing a connection between
the learning languages to society. Learning is social when the language of education is linked
to society.

Why do learning approaches fail to promote an emergent school in Mali? What strategy
is possible for the revitalization of the Malian school? What is the role of the national language
for the rotation of learning in Malian school spaces? What pedagogical approach can stabilize
the Malian school? The objectives are to understand the failures of pedagogical approaches for
the promotion of an emerging school in Mali. Know the effective strategy for revitalizing the
Malian school. These questions are answered in these three parts. It is first answered in the
literature review, then, in the methodological part and finally, in the discussion of the results.

1. Choice of Language of Education in Mali

Learning takes place in a structural education system based on a language. In Mali,
there are several learning models, namely formal learning in formal schools, non-formal
learning in literacy centers and informal learning in social life. Each learning model takes place
in a language of its own. This shows the coexistence of languages in Mali. This diversity of
language and education destroys the level of learning in Mali, whatever the form of education.
In the historical context, French is a foreign language and imposed on Malians. The official
status of French is linked to colonization which is supposed to support formal education. The
imposition of a foreign language in a developed and organized cultural space like Mali can
negatively influence quality education. The promotion of a quality and competitive education
is implicit with French as the means of basic education for children. French was chosen as the
official language without taking into account the cultural and social aspects of Mali

The influence of this language on the daily communication chain remains minimal
compared to other local languages. This lack of communication has a negative impact on the
Malian school. Informal learning is much more in demand than formal and non-formal learning
in Mali. This practice of transmitting knowledge is done in a common language to all. The
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balance and stability of the learners’ level comes from the language used for teaching. French
has not been able to build this balance of education in Mali from independence to the present
day. It is because of this educational gap that the Malian language policy considered adopting
an innovation of the educational framework for the aspiration of the given population. It was a
question of strengthening national education in a dynamic way. The revitalization of education
had to be held in a familiar and inspiring language. Inspiration stimulates intelligence and
learning ability.

Over time, Mali adopted various pedagogical approaches intended to solve the
problem of the low language skills among students in public schools. This policy aimed at
inserting and promoting the socio-cultural learning model using the languages of aspiration and
inspiration of learners. The language of inspiration, expectation and aspiration of a group of
people is the one they speak and use to discover the world in their childhood. The objective of
this innovative policy was to promote those languages which are local or mother tongues in the
education system. M. L. Haidara (2000, p. 49) “In Mali, the use of national languages, implicit
in the 1962 reform, had its first application in 1979 with Bambara as the language of instruction.
Later, at the start of the academic year in October 1982, Fulani, Songhay and Tamasheq were
also used”. Language policy tended to uplift social and cultural values with a new dynamic and
educational proportion. Historically, language policy is a language theory that examines,
studies and proposes a language teaching plan based on the existing languages and cultures in
a given area. This theory aims at supporting, classifying and prioritizing local languages with
the intention of energizing and valuing them in the system of heritage defense and acquisition
of formal knowledge in schools.

It intervenes most of the cases in a multilingual environment not only to stratify the
local languages but also to codify them for a teaching of acquisition of knowledge. Mali has
benefited for some time from this language policy with the aspiration to favor local languages.
This language policy always goes through a legislative process before its adoption to give a
special status to the languages. The aim is to give the national status to a number of local
languages. This language policy attributes a national status to many local Malian languages,
starting with Bambara, Fulfulde and Songhay. This national status is different from the official
status. The official status designates the state language on which Mali relies on exchanging with
the international community, exercise its constitutional right and impose its regional power.
Consequently, the objective of the Malian linguistic policy was to revalorize, preserve, promote
and maintain the national languages and cultures of the country to support the French language
in its official exercise.

This posture of national languages changes due to the failure of French in the education
system. K. Gacheche (2010, p. 3) points out that “learners who understand the language they
are instructed in are more likely to engage meaningfully with contend, question what they do
not understand and even enjoy the challenge of new things”. The establishment of an inclusive
and competitive education seems necessary in order to revitalize school. Language planning
policy has adopted deferential learning approaches after societal values as stimulating means
of learning. The assimilation and accommodation of learning is easier in the language of the
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learner than in another language which learns it passively. The policy aimed at establishing the
active and operational learning in school spaces in Mali.

1.1. Historical Aspect of Learning Approaches

Malian national education has experienced innovative orientations by aiming at
forming upstream qualitative learning. Educational orientation and reform began in 1962. This
desire for reform focused on certain priority aspects, which are the emergence, decentralization,
production, modernization and revitalization of a Malian school. These educational aspirations
have been at the heart of the reform of the education system in Mali. In principle, education
policy needs to respond to the needs of society. Educational and linguistic policies have
undergone successive and different variations over the years with the aim of restoring the
expected learning to raise the level of quality of learners in schools. The adequacy of more
effective learning lies in a pedagogical, equitable and promising approach. Faced with the
qualitative and quantitative failure of the classic approach which prioritized French as the only
acquisition and learning tool, the Malian educational and linguistic policy wanted to insert a
reorientation of learning approaches in schools.

The reorientation of the pedagogical and linguistic approach aimed at taking advantage
from the introduction and maintenance of societal culture in the school to motivate students. To
achieve these objectives, Malian education has undergone several attempts at the pedagogical
modification. The reorientation had to be based on cultures and societal entities across
languages. This was one of the causes of the recognition of certain national languages. S. Kané
(2000, p. 66) “the Malian experience in the field of use of national languages in the formal
school system began with the experimental classes in 1979 to lead to what we have agreed to
call today schools with convergent pedagogy (PC)”. It was a question of reviewing the social
position of a language, its dominance and its weakness in terms of daily communication before
adopting and equipping them linguistically. The instrumentalization of a language consists in
materializing the language by scientific and linguistic forms, namely the identification of an
alphabetical and graphic form of learning.

This linguistic study facilitates the integration of national languages into the Malian
education system. Each course sets a specific goal to achieve. It is according to the defined
objectives that the learning processes are created to facilitate the acquisition of educational
expectations. M. Sardeshpande (2020, p. 3852), sustains that “language plays a very important
role in human life. It is the light of mind. It shapes thoughts and emotions and determines one’s
perception of reality. Language is the road map of a culture”. Malian education has
experimented with several learning models in national languages, including the dominant
language of the country. The dominant language of Mali is Bambara. Learning approaches such
as the experimental approach, the convergent approach, the ten-year program for the
development of education and culture, the new school by the curriculum by skills have all been
tested for the quest for a dynamic and independent school. This reform policy is still paralyzed
without the expected success.

2. Self-Learning Policy

Daouda, Souleymane, David 129



Education is an active assimilation and an accommodation allowing a given person to
develop his intelligence capacities, performances and skills through his environment and
society. The learning chain is built in a basic way on the basis of the learner’s assimilation to
others. Learning is the discovery of unknown knowledge and intelligence by a learner. It is
about establishing and creating a mental development in the behavior of a person devoid of
intellectual and sensitive capacity. A. Marjan (2018, p. 9) considers in his thesis that “learning
is a process by which the learner builds his knowledge through reflection and the discovery of
solutions, using the tools and means that the teacher-accompanist provides him; but also
through interactions with his peers and his teacher”. Moreover, it is a process of assimilation,
understanding, construction and application of new knowledge, and a process during which the
learner understands the mechanisms of problem solving by applying them correctly according
to his needs.

Each pedagogical model has the objective and mission of implementing means of
lifelong learning allowing students to discover knowledge in the places of learning. Learning
must establish effective automatism. The basis of active and functional education is
automatism. This automatism is the sign of an implementation of metacognition which is
procreated through a metacognitive model. Self-learning is an action of personal reflection,
discovery and creativity in the face of a phenomenon. It is about gaining active awareness while
avoiding passive awareness during learning. French being the official language in schools does
not reach to develop these practical skills and functional experiences in learners.

Self-learning is one of the forms of metacognition that relies on early learning of the
learner’s innate language to facilitate their intellectual development. Basic learning is the
acquisition of the culture and history of a given group of individuals. Since independence, the
Malian school has sought quality, which is always in danger with French as a legal medium of
education. One of the basic elements of learning is the motivation and enthusiasm that learners
have for the language of learning. W. Bastien (2011, p. 3) maintains that “metacognition allows
the study of behaviors specific to humans and which go beyond the divisions that may exist
between cognitive, motivational or psychodynamic approaches”. Malian education lacks these
traits of automatism. Education, in this context, requires a psycholinguistic analysis in relation
to pedagogical approaches for the transmission of know-how and interpersonal skills at school.
Education must interact with society. A. Kioko, et al, (2008, p. 10) state that

The use of Africa languages in school can be good for the teacher as well, particularly where
the teacher speaks the local language well. Teacher fluency in the language of instruction
makes the teaching experience more natural and less stressful, and a low level of fluency in
the international language is not as important for the teacher to be able to obtain successful
learning outcomes.

Learning, language and society are undeniable and interconnected. Therefore, the
national language has an essential role for the psychological and mental control of the learner.
It is difficult for the learner to mobilize and build their strategies and skills when their learning
tool is based on an unknown language. Metacognition reflects on the implementation of a
personal process of active learning of strategies, knowledge and skills. These mobilizations and
knowledge exercises are possible when the learner shares the same communication tool as his
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company. An articulation between society and school is necessary to remove this obstacle to
the acquisition of competitive and active skills. The objective is to implement a socio-
constructivist learning model in Mali.

2.1. Learning with Society

The cultural development of the child appears for the first time from his surroundings and
his environment. Social influence is an important point for the foundation of the child’s
intellectual balance. In Mali, passive learning is the take-off and the starting point for the
acquisition of knowledge, know-how and interpersonal skills at school. French is the driving
force behind this acquisition model in formal schools. In this context, the children have a double
task to overcome in order to reach his requirements. They seek to identify the letters, syllables,
morphemes, sounds, graphemes, words and syntaxes of a language they do not know and
understand. They learn to build and structure words in a coherent and compressible way.

Completing these tasks is difficult for children due to the lack of interaction of the
language of instruction and learning. Pupils are not in contact with French in the environment
where they live. P. Katherine and K. Ed (2009, p. 241) “constructivist teaching strategies and
practices are the next important step in education reform. Constructivist teaching strategies have
a great effect in the classroom both cognitively and socially for the student”. An interactionist
approach is sensible and necessary to connect the child and society. Interactionist perspectives
emphasize socio-cultural learning. It is a question of developing the relational dimension of
learning which none other than the socio-constructivist theory is. Learning the socio-cultural
factors with the environment can easily lead to the growth of the child’s intelligence and way
of thinking. Learning based on social interaction can infuse and organize the cognitive
development of the learner. The national language is better placed to accomplish this learning
at school. Learning based on the national language is more interpsychological than that of
French in schools in Mali. The interaction of psychological development with learning is a tool
of stimulation and encouragement. This stimulation comes from the national language and the
mother tongue of the learner.

The involvement of society in learning is a mechanism that supports continuous,
collaborative and sustainable learning. It seems more appropriate to conduct the cooperative
learning at the basis of society and its everyday language. H. Adiza (2017, p. 5) “It has also
been verified that schooling in the national language helps to facilitate access to school for some
children and to reduce the repetition and dropout rates from the first years of schooling”
Language is a code that the child decodes from childhood with the family, society and the
teacher. These three resources must share the code of speech and exchange to organize and
maintain the child’s know-how and interpersonal skills. Retention and decoding of knowledge
can be much easier in the national language than French in Mali. Sequential learning takes place
interactively with society in the national language.

Bamanankan is used more in daily communication than French by Malians. This
imminent influence of Bamanankan in communication impacts the maintenance of French in
Mali in schools. The child creates and reinforces understanding of knowledge with peers and
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teachers. Social constructivism is about fostering the social character of the interactions
between the child and society. M. Fidele (2005, p.1) defines that

Constructivism is an epistemological position that claims that a person develops his
intelligence and builds his knowledge in action and in situation and by reflection on action and
its results. The person apprehends and understands new situations through what they already
know and modifies their previous knowledge in order to adapt to them. Each adaptation to a
situation expands and enriches a person's network of prior knowledge, this continuous
progression allowing him to manage increasingly complex situations.

The action develops through an intrapsychological mechanism of the learner.
Intrapsychology is the inner competence of the child which is different from that of
exterpsychology which refers to his entourage. This environment allows the learner to act and
understand realities and situations using their intrapsychological capacity. Inner and prior
thoughts are tools that quickly adapt to the concepts, realities and knowledge of society. The
socialization of learning maintains the quality of training and creates significant motivation
among the learners concerned. It is a form of education that encourages the integration of
society into the construction of formal, informal and non-formal knowledge.

3. Methodology

The discourse of reconstruction of the Malian school is on all sides of educational
research. The resource of the school is the learner. The learner finds it difficult to adapt to
pedagogical teaching methods and language policy. School activities have the privilege of
softening the quality of learning in school spaces. The issues of promoting mass and quality
education and the problem of the inadequacy of the education system have been one of the
major challenges for the government and educational partners in Mali. In this respect, research
tends to know the causes of the failure of competitiveness of the Malian school. It is a question
of discovering the system of revitalization of Malian education in a sustainable way. The
revitalization of the school requires effective pedagogical approaches. An exploratory survey
is planned to discover this educational scourge in Mali. It makes it possible to examine the
obstructions of Malian education, the existing relationship between the language of formal
education, the social language and learners. It is following this exploratory research that an
adequate and stimulating teaching model can be brought out to satisfy learners. The interview
and field observation are the tools used to achieve expected results.

Language is an instrument used to facilitate social contacts and the transmission of social
and cultural knowledge of a group of people. Beyond this cultural and social transmission,
language is positioned as an instrument for structuring, programming and planning scientific
and formal knowledge. In Mali, the use of the national language is informal and non-formal,
while this language is closer to children and adults during daily communication. These social
strata feel more comfortable communicating with the national language than in French.
Students have problems with educational and language requirements in schools. Extra-
curricular activities are more favored in terms of transmission of social and cultural knowledge
in Mali.
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The extra-curricular is nothing other than an informal transmission of societal and
community knowledge and know-how. It is a model of traditional education devoid of
constructive planning with a formal language of instruction in schools. This learning is done in
the local language. This interactive and social acquisition is faster and more active than that of
passive French. The learner integrates new situations on the basis of his prior knowledge. New
situations arise from the prior knowledge of the child and learner. Thus, learners have the
possibility of implementing inflectional and modifiable knowledge according to their
intelligence and personal capacity stemming from the society which surrounds them. This
personal intelligence and ability are characterized from the mother tongue. The survey covers
certain linguistic and pedagogical aspects, namely pedagogical approaches in pre-schools,
primary and secondary schools, and language policy in the official language and the national
language.

One of the flexibilities of learning is assimilation. Learning on the basis of assimilation
becomes a permanent habit over time which facilitates the construction of knowledge. It is a
system of collecting vocabulary in a repetitive way with its entourage without pressure. The
repetitive system of words can become an easy accommodation in children which allows them
to spontaneously discover another knowledge. Accommodation is a common language practice
that stabilizes learner knowledge. This mode of learning takes place most of the time in
childhood in contact with the learner’s family, society and environment. In Mali, the language
used for the learning by assimilation model is the national language. The child is in direct
contact with his language to discover the sensitive world and new situations. This social and
family contact controls the take-off and intellectual development of the child. Thus, in Mali,
the child lives with a social intelligence at the beginning of his growth before finding himself
faced with a new discovery of structural and formal knowledge from school. This new
discovery of know-how, manners and life skills takes place in a language unknown to the child
and learner. The child adopts an intrapersonal flight from his first language, which does not
have the same scientific and linguistic structure as the one he is about to discover. This passage
of the brain visibly slows the evolution of second language learning.

The new learner has difficulty adapting explicitly to the notions of grammatical,
morphological, phonological construction and syntactic structure of the second language, which
is French. In addition, mathematical organization is difficult for new learners. Observations and
interviews carried out in the field have shown how difficult it is for learners to do correct
mathematics in French. The learner adopts a direct simulation of learning from the first
language to the second language. This strategy threatens the quality of learning at school. It is
important for the child to make an indirect learning simulation when faced with new situations.
The establishment of this learning capacity is difficult because the child always refers to social
and family knowledge to establish the second knowledge. The learner focuses on the notions
of the first language to build French.

3.1. Results

Table : Learning By Simulation
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Simulation of the Simulation of French

National Language into National

into French Language

Bambara Language | French French Bambara Language
1 1 FCF 5 FCF 1

16 16 FCF 80 FCF 16

25 25 FCF 125 FCF 25

40 40 FCF 200 FCF 40

60 60 FCF 260 FCF 60

74 74 FCF 170 FCF 74

Education in French in schools is always the subject of an obstacle for the opening of the
intelligence of learner. The children’s prior knowledge network is further consolidated by the
local language used in social spaces, namely in the family, in the street and even in schools.
The child’s first language is an instrument which he uses with friends, family and his
environment to build his intelligence and deal with new situations and realities. The basic
competence in communication is often interpersonal in the sense that the learner has the will to
develop his own maturity of knowledge in order to learn from other new situations. In a
multilingual space like Mali where Bambara remains the dominant language, it is difficult to
establish a new linguistic repertoire immediately. In this table, children find it difficult to get
by when it comes to monetary calculation in Fcf. The child first makes a direct simulation of
Bambara to French to calculate the currency Franc.

To calculate a currency of 5fcf which corresponds to 1 in Bambara, he makes a down-to-
earth calculation without dispersing his analytical intelligence to differentiate the concepts
between these two languages, French and Bambara. It is after long studies that the child
manages to establish an indirect simulation to make the difference between these two concepts
of calculating money. Students come to better control this calculation right after university
studies. This obstruction is due to French being the only language of instruction at school. This
language does not manage to impose itself on the level of social and dominant communication
in Mali. With an indirect simulation, the child seeks to know the correspondence of 170 F,
200F, 260 F, 125 F, 80 F and 5 F in Bambara. This adaptation is still a concern for many
Malians, including intellectuals, personalities and adults. It is easy to calculate global numbers
like 1000F, 20000F, 50000Fand 1 million than that of silver coins like 15 F, 25F F, 60 F, 85 F
and 90 F.
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3.2. Discussion of the Results

The vision of implementation of sustainable education must create primary schools in
each village called “every village, a school”. It is from there that the results experienced a
decrease and an imbalance everywhere in Mali. The Malian State could not only afford to train
so many teachers per village and recruit them to guarantee their paid positions. Given this lack
of means, the State took note of putting an educational policy for the creation of community
schools which the municipalities have the duty to direct, which also impacted the qualitative
results of school. The degradation and weakness of the school began in these municipalities and
spread throughout Mali. The villagers have always considered French as a non-future and
exogenous language. They are always opposed to be taught on the basis of this language for the
benefit of their mother tongue. There are many factors that influence the promotion of French
and the acquisition of quality results and mass education in Mali. During the research, it is
discovered that learners reject French and refuse to accept it as the main language of education
in Mali. In schools, learners refer to the rules of their mother tongues to learn French. The local
language has a permanent influence on French in terms of syntactic, grammatical and
mathematical structuring. The basis of communication is grammar which is the study of the
functions and rules of a given language.

Many primary and secondary school learners in Mali find it difficult to organize their
ideas independently in French without the influence of the local language. In addition to this,
the figures in Franc represent a huge problem for many Malians because of the Bambara which
is the dominant of Mali. The results showed that the children do mathematics and accounting
on the basis of the Bambara language instead of French. The new learner does a direct
simulation of learning from the mother tongue to French. Learning must be done in indirect
simulation without referring to the rules of the mother tongue to construct ideas in French. It is
because of this weakness and the failures of teaching in French that the school has experienced
pedagogical innovations by including the national languages, in particular Bambara. Many
pedagogical approaches have emerged for school balance and for the implementation of a
competitive school in Mali through the experimental approach, the convergent pedagogy
approach, the competency-based approach and Sira approach in the national languages,
especially Bambara. Despite everything, the school continues to experience unsatisfactory and
disastrous results.

Research discovered that these pedagogical approaches did not achieve the expected and
set objectives because of a lack of supportive policy. The introduction of Bambara as the
language of instruction in school is a policy created for Bambara language learners. Each
educational policy in the national language has failed in terms of promoting quality training in
schools. The results showed that these adopted approaches have no end and do not constitute ¢
a continuum. The French is inserted into the training after four years of training in Bambara.
As a result, the learner always faces the same problem of syntactic, grammatical and
mathematical structuring. The teaching instrument is carried out only in French from 7" grade,
8" grade, and 9th grade, and up to specialization in universities, high schools and professional
schools. So, learners lean on a new learning posture different from the basis which does not
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give a quality result. The French inclusion policy is poorly established. This is why the school
is still in a phase of total imbalance in Mali, especially in public schools.

Conclusion

The education policy framework must have a commendable dimension that balances
subject and object. The learner has to use his mother tongue to understand a new situation. The
mother tongue is the permanent tool to install a stable and rich mind. A constant link is
necessary between the new learner and the tool of instruction to better function the acquisition
of a new situation and knowledge. French in education is an instrument that decolonizes the
minds of learners and dissociates functional education in Mali. Teaching French promotes
Western cultures and values and the French language. In Mali, basic education needs an
embodiment and promotion of the ancestral, social, heritage and cultural values of Mali. Current
education in Mali must be part of the empowerment of the school through national languages
to promote societal values. In Mali, despite the diversity of pedagogical teaching approaches,
the implementation of quality and mass education continues to creep at a snail’s pace. All these
approaches adopted from the classic approach to convergent and curricular pedagogy by skills,
Malian education hardly plays the role it should play. These pedagogical approaches failed due
to a lack of political support from the state and its partners, including Malian education
decision-makers.

After numerous struggles against classical education, which relied solely on the teaching
of French, Malian education policy turned towards the dynamics of integrating national
languages as a means of education. None of these approaches adopted has been able to
accentuate the Malian educational imbalance and raise the language skills and intellectual
capacity of learners. Investigations have shown that one of the factors is linked to corruption
within educational spaces. The Malian State only promotes educational and linguistic policy
without financial support. Funding for education and language policy is exogenous. Donors and
educational partners in Mali come from outside, in countries such as the United States, Canada,
Switzerland, France and international organizations such as Unesco, USAID, Unicef and the
World Bank. Funding from these organizations and countries is to train teachers and educational
agents. These funds are diverted, which threatens the promotion of pedagogical approaches.

The Malian school revitalization policy needs strict monitoring by the State, educational
partners, Malian education donors and national educators in an intransigent manner. It is on this
basis that the national language in education can achieve its quality score in schools. A support
policy is the only guarantee of revitalizing the Malian school on the basis of pedagogical
approaches in the national language. The pedagogical approach favorable to the stabilization of
Malian education is the socio-constructivist approach in the national language. It is an approach
that links society, family and environment to education. This approach gives learners an
opportunity to acquire knowledge wherever they go, at school with teachers and at home with
parents. It is important that society be involved in the process of revitalization, empowerment,
revitalization and enhancement of a national education. The pedagogical approach in the
national language is meaningful and stimulating for learners.
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