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INVESTIGATING THE IMPACT OF PROCESS WRITING STEPS ON THE ESSAY
WRITING SKILLS OF EFL UNDERGRADUATE STUDENTS IN MALI

Moussa dit M’Baré THIAM, 2Dr. Ibrahima ABDOULAYE

'English Department / FLSL / ULSHB E-mail : : moussaditmbare@yahoo.fr
2English Department / FLSL / ULSHB E-mail : : ibrabsangho@yahoo.fr

Résumé

Cette ¢tude examine les effets des étapes du processus de rédaction d’essais par les étudiants du premier cycle
EFL. L'étude a utilisé une approche de recherche qualitative pour collecter et analyser les données. Trois outils
de collecte de données ont été utilisés dans cette étude : 1’observation en classe, les entretiens semi-structurés
et les scripts de dissertation des étudiants. L'observation en classe a été utilisée pour identifier les étapes du
processus impliquées dans I'enseignement de la composition aux étudiants EFL maliens. Les chercheurs ont
observé les méthodes d'enseignement utilisées par les professeurs dans leurs cours de composition afin de
découvrir les étapes auxquelles les étudiants EFL sont plus enthousiastes a I'idée d'apprendre et de pratiquer la
rédaction d'essais. Les chercheurs ont utilisé des entretiens semi-structurés et des scripts de rédaction d’étudiants
pour collecter des informations sur I’impact des étapes utiles aux compétences rédactionnelles en EFL des
étudiants de premier cycle. Les données ont révélé que des étapes pratiques telles que la pré-écriture (réflexion
et grandes lignes), la rédaction, la révision et I'édition étaient utilisées dans I'enseignement de la rédaction
d'essais. Il était également évident que ces étapes du processus avaient un impact significatif et positif sur la
rédaction des dissertations des étudiants EFL. La plupart des étapes impliquées dans 1’enseignement de la
composition ont été utiles pour améliorer les compétences rédactionnelles des éléves. En conséquence, les
brouillons édités par les étudiants d’EFL présentaient plus de précision en termes de grammaire, d’utilisation
du vocabulaire, d’orthographe et d’organisation des idées. Sur la base des résultats de la recherche, les
chercheurs ont formulé quelques recommandations relatives a I'utilisation de I'approche processus d'écriture
comme méthode dominante d'enseignement de la composition aux étudiants d'EFL au Mali. lls ont également
recommandé de mettre davantage 1’accent sur les étapes utiles qui ont eu un impact positif sur les compétences
rédactionnelles des étudiants maliens.

Mots clés : : Anglais, ’approche par processus, étapes, impact, Rédaction EFL

*hhkkkhkhkhkhhkiik

Abstract:

This study investigates the effects of process writing steps on EFL undergraduate students’ essay writing. The
study used a qualitative research approach to collect and analyze the data. Three tools of data collection were
used in this study: classroom observation, semi structured interview, and the students’ essay scripts. Classroom
observation was used to identify the process steps involved in teaching Composition to EFL Malian students.
The researchers observed the methods of teaching used by lecturers in their Composition classes in order to
discover the steps at which EFL students are more enthusiastic to learn and practice essay writing. The
researchers used semi-structured interview and students’ essay scripts to collect information about the impact
of the steps that are helpful to undergraduate students’ EFL writing skill. Data revealed that such practical steps
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like Pre-writing (brainstorming and outlining), drafting, revision, editing were used in teaching Essay writing.
It was also obvious that these process steps had a significant and positive impact on EFL students’ essay writing.
Most of the steps involved in teaching Composition were helpful to improve students’ writing skill. As a result,
EFL students’ edited drafts presented more correctness in terms of Grammar, Vocabulary use, Spelling and
Organization of ideas. Based on the research results, the researchers made some recommendations relative to
the use of the Process Approach to writing as a dominant method of teaching Composition to EFL students in
Mali. They also recommended putting more emphasis on those helpful steps that positively impacted the essay
writing skill of Malian students.

Keywords: English, EFL writing, Impact, Process Approach, Steps

Cite This Article As : Thiam, M.M., Abdoulaye, I. (2024). INVESTIGATING THE IMPACT OF
PROCESS WRITING STEPS ON THE ESSAY WRITING SKILLS OF EFL UNDERGRADUATE
STUDENTS IN MALI. Kurukan Fuga, 3(9), 131-140. https://doi.org/10.62197/ULSR6557

Introduction

Writing remains a critical area of the school curriculum and an important part of students' lives
after school. It is “the most conscious and deliberate of all communication skills, and academic
writing becomes a unique means for learners’ consciously mastering the creative, productive,
and expressive approach towards communicative performance in the target language”
(Tarnopolsky and Kozhushko, 2005, p. 2). In academic community, writing is seen as a process
of discovering and making meaning; a process of solving students’ writing problems (Zamel,
1983). According to Onozawa (2010), “ the process approach teaches students not only the
pedagogical aspects, like how to start, how to organize ideas logically, and how to revise, but
also provides them with opportunities to think about themselves, and to express their own
thoughts” (p.160).

Recently, the process writing approach has received much attention in regard to teaching
Composition to EFL students. Seow (2002) defined the process writing approach as a technique
which requires student writers to plan, evaluate, reflect, self-assess as well as peer-assess,
revise, rearrange, modify, and multi-draft a text prior to producing the finished document.

Research indicates that with the process approach, writing instruction has moved from focusing
on spelling, grammar, and other writing conventions, to “a holistic view emphasizing writing
as arecursive process”. Process writing assists students in developing metacognitive knowledge
regarding their own abilities, task requirements, and cognitive strategies, and finally, enhances
their self-regulated learning to monitor and evaluate the entire composing process (Graham and
Harris 2000; Teng, 2020) as cited in Ma & Teng (2021, p.118). Ho (2006) pointed out that
process writing seemed to be a feasible solution to heightening the writing abilities and
confidence of students, especially those who have higher English proficiency.

As far as the statement of the problem is concerned, we have noticed that many EAP
(English for Academic Purpose) writing courses used a process approach in which the focus
was no longer on the product alone (Raimes, 1983; White and Arndt, 1991; Pennington and
Cheung, 1995; Asaoka and Usui, 2003).The process approach is based on the principle that
writing is a process that involves a number of steps and skills that are applied in a recursive
way to produce a clear, understandable, meaningful piece of writing. Oshima and Hogue (1999)
stated that an effective writing involves using more strategies and mastering them. With the
process writing, students are most likely to experience writing in a completely different way
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from what they were used to. Asaoka and Usui (2003) claimed that “it is vital for teachers to
provide the means by which learners can solve the problem as they go along- such as writing
strategies (cognitive and metacognitive) appropriate for each stage of the process” (p.144).

In Mali, the vast majority of EFL instructors at the University complain about the fact that
most of the EFL students are weak in writing courses. Malian EFL students are usually at a loss
as to what to write and how to write it because many of them have little experience learning
writing besides sentence composition. In fact, the lack of writing proficiency can be partly
ascribed to the use of a ‘teacher-centered’, ‘product-based’, and ‘exam-oriented’ approach
Therefore, the process writing approach, which is considered to be an effective approach to
help EFL students improve their writing performance, could make it easier for them. According
to Nunan (1991), when various group activities were used in writing classes, the learners
exchanged comments or responses, or worked together to write a paragraph or an essay.
Therefore, the process approach encouraged collaborative group work between learners as a
way of enhancing motivation and developing positive attitudes towards writing. That is the
reason for which the overall objective of study is to investigate the impact of the process writing
steps on EFL students’ writing skills in Mali. To attain foregoing general objective, the study
specifically seeks to:

— discover the process steps involved in teaching Composition to EFL students in Mali;

— identify how the process steps help students write better essays through process
writing.

To ensure an effective implementation of the study, the following research questions formulated
on the basis of the two specific objectives of the study:

— What process writing steps are involved in teaching Composition to EFL students in
Mali?

— To what extent do process writing steps impact EFL students’ essay writing skill in
Mali?

Furthermore, it is axiomatic to emphasize that the present study is significant because it would
enrich to the existing body of knowledge about using the process writing approach to help
students and guide educational leaders and curriculum developers. Its results may be also used
to help the EFL lecturers especially those teaching Composition to guide their students to write
good quality essays. In fine, it would help develop the writing skills of EFL Undergraduate
students in Mali.

Structurally, the paper is divided into two sections. The first presents the methodology of the
study. the second presents, analyses and discusses the findings of the study.

1. Methodology
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The present research study used the qualitative research approach. According to Creswell
(2012), in qualitative research, there are different major characteristics at each stage of the
research process:

- Exploring a problem and developing a detailed understanding of a central
phenomenon

- Stating the purpose and research questions in a general and broad way so as to the
participants’ experiences

- Collecting data based on words from a small number of individuals so that the
participants’ views are obtained

- Analyzing the data for description and themes using text analysis and interpreting the
larger meaning of the findings (p.16).

The population is all the 12 groups of EFL second year students of the English department of
the University. Among those groups, two (2) classrooms of about forty (40) students each were
selected and observed because their Composition teachers were using the process writing
approach to teach essay writing to their EFL students. The researchers, in the present study,
also conducted an interview and used documents to collect the research data.

In this study, the researchers used the Purposive Sampling to select three (3) EFL teachers, with
five-year experience, who took part in the research as interviewees. The researchers also
conducted semi-structured interview with open-ended questions in a face-to-face interaction in
order to identify the practical process steps they used in the Composition classes and to discover
how the use of these steps impacted their students’ writing skills. After having transcribed and
coded the interview, the researcher derived thematic categories that emerged from the interview
data. According to Patton (1990), “data preparation and organization result in categories and
themes that are aligned with the research questions™ (p. 173).

During the observation, the researchers familiarized themselves with the site, met the
participants and explained his objectives. They also examined the writing curriculum that
operates in the classroom. Teachers and students were observed to see whether they were
making use of the process writing approach and its different stages in Composition classes.
Besides, some students’ essay scripts were collected to diagnose the writing problems and to
determine the effectiveness of the use of the Process Writing steps in improving students’
writing skills. The results of the analysis of the data from interviews and participants’
observation as well as the results of the analysis of students’ essay scripts helped answer the
different research questions.

2. Results and Discussion

In this section, the findings are discussed. The discussion uses the research questions as
subheadings, beginning with the first research question of this study. The research findings are
presented by way of a narrative. This includes direct quotes from participants’ interviews and
a comparison of results from the study, literature review, and theories on this topic (Creswell,
2003). Thus, in order to answer the research questions, the researchers conducted an interview,
observed the participants; in addition, they analyzed the students’ essay scripts. Related
literature, including books and journal articles, was finally reviewed as secondary data. All the
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above mentioned data collection techniques enabled the researchers to gather enough data and
analyze them to come up with the research findings.

Research Question one: What process writing steps are involved in teaching Composition to
EFL students in Mali?

The researchers used the classroom observations as well as teachers’ interviews and documents
to answer this research question. Secondary data was also consulted.

Thus, the first finding of the present research relates to the use of the process Approach in the
observed writing classes. In this approach, writing is seen as a process. The writer should go
through different steps or activities such generating ideas writing several drafts revising and
editing before the end product. It was also observed that the process writing is not linear but
rather occurs in a recursive way. In this study, it was apparent that the observed lecturers
adopted different activities in their writing classes. These activities included various steps of
the process approach such as: pre-writing activities (brainstorming and outlining), drafting,
revising, editing, and publishing.

In the following paragraphs some of these activities are discussed.

Brainstorming:

In relation to the pre-writing stage, brainstorming is where students were asked to discuss the
topic to develop ideas about the topic for the essay. During this activity, the lecturer discussed
the topic with the students in order generate as many ideas as possible about the topic before
they started writing their paragraphs or essay. According to Oshima and Hogue (1991)
“brainstorming for ideas gets the teachers started more quickly and saves his time during the
later stages of the writing process” (p.4). In a similar vein, Onozawa (2010) contented that
brainstorming was an important skill, particularly for the pre-writing step, because it could be
exercised again and again at different stages if the learner needed new ideas later in the process.
Thus, brainstorming is not a linear or a consecutive process. Moreover, a group discussion was
held here to show students what to do with the ideas generated in the pre-writing stage of
brainstorming before introducing the ideas of drafting, and thesis statement.

Outlining:

As far as outlining is concerned, it was an activity involved in teaching Composition. As
observed, Outlining makes it easier for students to organize the ideas to be developed when
writing different paragraphs and later the essay. Moreover, having a good thesis statement in
the outline also made it easier for EFL students to write their essays. With the outline in front
of them, it became easier for EFL students to develop their essays effectively.

Drafting:

Here, the students were told that the essay should be built paragraph by paragraph and that in
the process writing, it is not enough to write the essay only once. the same essay needs to be
written at least three times (first draft, second draft after revision, then final product after proof-
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reading or editing) before a final product can be reached (Purdue online writing site). Then,
when writing each paragraph of the essay, the EFL students were required to put down their
ideas without taking into account grammar. At this step, the focus was on content rather than
grammar, mechanics, or vocabulary because the main goal here is to write down as much
information as possible. As Oshima and Hogue (1991) argued:

Writing is a continuous process of discovery. As you are writing, you will think of new
ideas that may not be in your outline. You can add new ideas or delete original ones at
any time in the writing process. The only thing to do is to make sure that any new ideas
are relevant (p.11).

Revising:

Revising was another activity performed during the observation of writing classes. After
students had written the rough draft, they were asked to revise its content and organization.
Here the students were given revision checklists, and they were told to always have a
questioning attitude and keep asking themselves the following questions: “How can I make this
writing clear, stronger and more precise?”” Students were also shown how to revise for unity,
coherence, and more effective sentences through teachers’ feedback.

Editing or Proofreading

Editing constituted another activity performed by the lecturers during their writing classes.
Editing was done by the student writers themselves, by their peer, or by the teacher. At the peer
editing stage, the students were asked to exchange copies or drafts with their fellow students
with whom they felt more comfortable for the simple reason that some students might be
frustrated when their drafts fell in the hands of those who could mock at them afterwards. Here
some grammar points were also reviewed to enable students to better edit. During this activity,
as observed, students were asked to proofread for correct sentence structure, correct usage and
correct spelling, punctuation and capitalization. Onozawa (2010) pointed out that “while
students learn how to produce various academic prose-writing, they also have a chance to obtain
grammatical accuracy during the revising stage or while doing peer evaluations, and
cooperative learning” (p. 160).

More significantly, the results of the present study showed that submitting the final copy is also
a step that was involved in teaching writing to EFL students using the process approach. In the
process writing, it is also called publishing; that is, sharing the writing with an audience. In this
study, students submitted their completed piece of writing to a peer classmate or to the teacher.
They may also send their writing to a school newspaper or a magazine.

Research Question two: 2. To What extent do process steps impact EFL students’ essay writing
skill in Mali?

In order to answer this research question, the researchers conducted an interview with some
EFL Composition teachers. Then, they observed some of the lecturers who made use of the
process writing in order to identify the effects of process stages or steps they used while
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teaching Composition to their EFL students. Students’ essay scripts were collected and
analyzed and some related literature was also reviewed.

The results of the present study revealed the use of the process writing steps had a significantly
positive impact on EFL students’ writing skills in general and on their essay-writing in
particular. As it has been observed on the stage of brainstorming, EFL students took an active
part in the debate generating new and creative ideas during strategies like listing and clustering.
These techniques helped create a good and dynamic atmosphere in the classroom.

At the stages of revising and editing, data also revealed that with the teachers’ feedback for
thirty (30) percent of the class, the other students may take profit and edit their own mistakes.
In fact, the first students to get feedback from the teacher may help edit for the rest of the group.
During this observation, the researchers helped edit some of the students’ drafts. Sometimes,
groups were constituted around those students who had understood better, then other students
looked at what they had already written and edited their own drafts. This collaboration is very
important in writing courses because the so-called weak students can get help, it makes them
learn from their peers, and it raises their confidence in themselves. This is in line with Nunan
(1991) who asserted that the process approach encouraged collaborative group work between
learners as a way of enhancing motivation and developing positive attitudes towards writing.
Onozawa (2010) pointed out:

The process approach is beneficial to students because the approach focuses more on
the various classroom activities. This is believed to promote the development of skilled
language use, and a number of interesting classroom techniques, including
conferencing, have emerged from the process approach to writing (p. 157).

Moreover, the different process steps helped EFL students improve their essay-writing in terms
of Grammar, Vocabulary use, Spelling and Punctuation, and Organization of ideas after multi-
draft writing and editing. In fact, the students were able to write more unified and coherent
paragraphs and essays. The difficulties that students encountered concerning grammar,
vocabulary, mechanics (capitalization, punctuation, and spelling), and organization of ideas
seemed to have disappeared in their edited essays. As far as grammar is concerned, writing
multi-draft and editing allowed many of the students to improve their Grammar in essays by
using more meaningful and correct sentences and by building negative sentences correctly. In
fact, the students’ use of writing conventions also improved with a relatively correct use of
capitalization, punctuation, and spelling.

In vocabulary use, most of the students made good progress during revising and editing: they
used varied words especially the transition signals within paragraphs as well as between
paragraphs of the body of the essay. As far as the organization of ideas is concerned, the EFL
students in Mali made significant progress in the final version of their essays. After being
exposed to process writing steps and in comparing and analyzing the students’ essay scripts,
the great majority of EFL students were able to build unified and coherent paragraphs because
outlining made it easier for them to write effectively. Their essays comprised an introduction
with general and thesis statements, some body paragraphs and a concluding paragraph. Many
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of the students seemed to have understood the notions of organization, unity and coherence in
paragraph as well as in essay writing.

Furthermore, the findings revealed a significant improvement in terms of attitude and
motivation toward process writing steps; thus, EFL students in Mali made some kinds of
improvement inasmuch as they were eager to learn the new writing curriculum that was
unknown to them, and they were motivated to learn and take part in the new writing program
and the strategies it involved. Besides, the EFL students had a good attitude toward writing
strategies such as brainstorming for new ideas, and peer revision or feedback. In fact, these
steps have also been mentioned by some teacher participants during the interview to be very
helpful to students. In fact, EFL students were more receptive and very enthusiastic about these
writing stages of the process approach.

Conclusion

In conclusion, the exposure to the process writing steps made Malian EFL students enhance
their overall essay-writing skill and essay performance as they were able to write well organized
essays in the end. The literature also informs us about the importance of distinguishing each
writing steps, it is said that teachers and students can better understand the writing task. This
can make essay writing much more effective and easier for EFL learners (Baker, 2007).

Based on the results of this study, it was recommended:

1. To implement the process writing approach as a dominant method of teaching
writing to EFL students in Mali by putting more emphasis on the practical steps that
positively impacted the essay writing skill of students in Mali.

2. To train teachers in the use of the process writing approach and its different stages
or strategies to teach Composition Malian EFL students

3. To organize in-service trainings for Malian EFL teachers in the use of different
pedagogical approaches to instruct their students.
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