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Résumé  

Cette recherche explore l'efficacité de diverses activités communicatives dans l'amélioration de la compétence en 

expression orale dans une langue seconde (L2). En abordant le défi de l'amélioration de l'acquisition linguistique, 

l'étude compare l'efficacité du jeu de rôle, des discussions, des tâches de gap informationnel et des jeux. En 

utilisant une méthodologie d'analyse de contenu, la recherche vise à éclairer la conception de stratégies 

d'enseignement des langues plus impactant, adaptées à la compétence en expression orale en L2. Les cadres 

théoriques dans l'acquisition linguistique et l'enseignement des langues communicatives guident l'approche de 

l'étude. Les résultats indiquent que le jeu de rôle, les discussions, les tâches de gap informationnel et les jeux 

contribuent significativement au développement des compétences en expression orale, favorisant l'engagement 

des étudiants, l'acquisition de vocabulaire, les perceptions culturelles et la fluidité globale. L'étude souligne 

l'importance d'incorporer diverses activités communicatives dans les programmes d'enseignement des langues 

pour optimiser la compétence en expression orale en L2. 

Mots clés : activités communicatives, efficacité, enseignement des langues, langue seconde, compétence 

en expression orale. 

************* 

Abstract 

This research explores the effectiveness of various communicative activities in enhancing second language (L2) 

speaking proficiency. Addressing the challenge of enhancing language acquisition, the study compares the 

effectiveness of role-playing, discussions, information gap tasks, and games. Employing a content analysis 

methodology, the research aims to shed light on designing more impactful language teaching strategies tailored 

to L2 speaking proficiency. Theoretical frameworks in language acquisition and communicative language 

teaching guide the study's approach. Findings indicate that role-playing, discussions, information gap tasks, and 

games contribute significantly to speaking skills development, fostering student engagement, vocabulary 

acquisition, cultural insights, and overall fluency. The study underscores the importance of incorporating diverse 

communicative activities into language teaching curricula to optimize L2 speaking proficiency. 

Key words : communicative activities, effectiveness, language teaching, second language, speaking 

proficiency. 
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Introduction 

Speaking is fundamentally the verbal expression of language and stands as a 

foundational language skill. The main objective of teaching and learning foreign languages is 

to acquire this skill, as fluency and precision in articulating a language are essential. As 

Florez, referenced by Baily in 2005, suggests, effective spoken communication is more than 

just voicing words; it is the articulation of ideas, intentions, and emotions in a manner that is 

easily understood by the listener. It is an interactive endeavour of understanding and 

conveying meaning, which includes the tasks of speaking, listening, and processing 

information. Byrne, in 1996, emphasized that speaking and listening together create a mutual 

communication process. 

 Brooks, in 1964, highlighted short-term and long-term goals in foreign language 

education. The short-term goals include mastering listening, pronunciation, connecting speech 

with written symbols, and more. Long-term objectives include mastering the language's sound 

structures, expanding vocabulary, and understanding meaning within the language.  

Kurum's 2017 definition of speaking is comprehensive, suggesting that it is more than 

just constructing sentences with correct grammar. It spans the mechanics of speech, its 

functions, pragmatics, and social interactions. Contemporary teaching methods, such as the 

Situational Language Teaching or the Audiolingual Method, prioritize fluency over accuracy. 

Effective fluency is derived from understanding inputs in listening and reading, as pointed out 

by Krashen in 1987. From a societal and cultural perspective, full language acquisition 

emerges from various interactive experiences among individuals. 

Kurum, in 2017, emphasized using communicative exercises and games to enhance 

speaking fluency. He categorised these as awareness activities, controlled exercises, and 

independent tasks. Activities such as listening to real-life spoken English examples can 

stimulate awareness. Kurum also identified three knowledge domains crucial for speaking: 

− Mechanics, which encompasses pronunciation, grammar, and vocabulary. 

− Functions, which involve clear communication (transactions) and casual conversations 

(interactions). 

− Pragmatics, addressing societal and cultural norms and rules. 

Regardless of the method, the emphasis in language teaching has predominantly been on 

refining speaking skills. However, failure in achieving these skills can often be attributed to 

incorrect implementation by educators or students. 

To articulate a language proficiently, a speaker must master pronunciation, fluency, 

vocabulary, grammar, and comprehension. Hughes, in 2003, condensed speaking into these 

five elements. Luoma, in 2009, described foreign language speaking as mastering the 

language's sounds, accessing the right vocabulary promptly, constructing sentences efficiently, 

and understanding and responding adequately in conversations. 

 

In today's globalized landscape, achieving fluency in a second language is paramount. 

Recognizing the significance of enhancing second language speaking proficiency, this study 

delves into the effectiveness of communicative activities in language teaching. Building upon 

existing literature, which underscores the pivotal role of oral proficiency in language 

acquisition, this research aims to compare and evaluate four key communicative activities: 

role-playing, discussions, information gap exercises, and games. The study seeks to identify 
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which activities are most conducive to nurturing speaking skills, thereby aiding language 

teachers and learners in optimizing instructional strategies. Anchored in the hypothesis that 

certain communicative activities may yield superior outcomes, the study aims to elucidate the 

strengths and weaknesses of each activity. The theoretical framework situates the study within 

the context of communicative language teaching. By addressing these objectives, this research 

aims to contribute to the discourse on effective language teaching methodologies. The 

introduction thus sets the stage for the subsequent exploration of each communicative 

activity's impact on second language speaking proficiency. 

Methodology  

The methodology employed in this study is primarily literature-based research. This 

approach involves systematically reviewing and synthesizing existing literature on the topic 

of enhancing second language (L2) speaking proficiency through communicative activities. 

The data collection process focused on accessing and analyzing scholarly articles, books, 

reports, and other relevant sources that discuss various aspects of L2 speaking instruction and 

communicative language teaching. 

The data collection procedures involved a comprehensive review of the literature, with 

a specific focus on identifying studies that provided insights into the effectiveness of 

communicative activities such as role-playing, information gap activities, discussions, and 

games in promoting L2 speaking proficiency. This involved searching academic databases, 

library catalogs, and other scholarly sources to gather a wide range of relevant literature. 

Following the data collection phase, the information gathered from the literature 

review was systematically organized and analyzed to develop the different subsections of the 

study's results section. This involved categorizing and synthesizing the key findings, theories, 

and perspectives from the literature to provide a comprehensive overview of the factors 

influencing L2 speaking proficiency and the role of communicative activities in language 

instruction. 

Therefore, the methodology employed in this study aligns with a qualitative research 

approach, specifically a literature review or content analysis methodology. While no primary 

data collection was conducted through fieldwork or experiments, the study relied on rigorous 

data analysis techniques to extract meaningful insights from the existing body of literature. By 

synthesizing and interpreting the findings of previous studies, this research aims to contribute 

to the existing knowledge base on effective language teaching strategies for promoting L2 

speaking proficiency. 

1.1. Teaching the Speaking Skills 

Motivation is a significant factor influencing the development of speaking skills in foreign 

language students. Many students hesitate to speak due to reasons such as shyness or anxiety. 

Harmer (2007), referencing strategies by Helgesen (2003), suggests that visualizing 

conversations can help students ease their speaking anxieties. Essentially, it is about preparing 

mentally beforehand, as highlighted by Kurum in 2017. Nunan (2003) provides a concise 

outline of what it means to teach speaking. It encompasses:  

− Generating correct English sounds and patterns. 

− Utilizing proper stress, intonation, and rhythm of the language. 

− Choosing fitting words and structures based on the context. 

− Structuring thoughts logically. 

− Expressing opinions and judgments using the language. 

− Speaking seamlessly and confidently, showcasing fluency. 
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Burns (2019) emphasized a holistic approach to teaching speaking, underscoring the 

importance of understanding different aspects of speaking competence and their 

interrelationships. He introduced a model for second language speaking competence that 

integrates knowledge of language structure, fundamental speaking skills, and strategies for 

communication and discourse. The aim is to bolster learners' capacity to converse fluently, 

accurately, and appropriately in various contexts.  

 It's also vital to differentiate between spoken and written language when teaching 

speaking. Spoken language has specific characteristics, such as hesitations, colloquial phrases, 

and frequent use of personal pronouns, which are distinct from written language. Burns 

(2019) accentuates the importance of teachers recognising these differences to make informed 

teaching decisions. 

Key Differences between Spoken and Written Language: 

− Spoken Language: Clause-based, linked by conjunctions, colloquial phrases, informal 

tone, has hesitations and pauses, uses ellipsis frequently, and has a prominent use of 

personal pronouns. 

− Written Language: Sentence-based, uses subordination for linking, minimal use of 

formulaic language, has a formal tone, minimal performance effects, less use of 

ellipsis, and limited use of personal pronouns. 

Experts universally agree that speaking a language is learned best through interaction. 

Teachers should aim to foster an environment where students engage in genuine 

communication through relevant tasks and activities. Not doing so can hinder students' 

speaking proficiency. Activities like discussions, role-playing, simulations, and information 

gaps are just a few techniques to enhance communication skills. 

Research has categorized four pivotal speaking skills, termed as core speaking (Goh & Burns, 

2012): 

− Pronunciation: This pertains to producing accurate sounds, stressing words properly, 

and using varied intonation patterns. 

− Speech Function: This involves performing specific communicative functions, like 

expressing gratitude or seeking permission. 

− Interaction Management: This is about handling and directing conversations. Skills 

involved include initiating dialogues, managing conversational turns, clarifying 

misunderstandings, and recognising cues. 

− Discourse Organisation: This concerns creating extended, coherent spoken content in 

different genres, adhering to sociocultural conventions. Some linguists refer to this as 

'discourse management' 

Pronunciation instruction is vital for speaking. Inaccurate pronunciation can lead to 

confusion. It can be argued that learners simply acquire the ability to pronounce words and 

phrases accurately without being taught. In some cases, especially when the learner is 

exposed to a large amount of natural language, this may actually be the case. However, the 

same argument can be made for almost all aspects of language, and when learners choose to 

take a language course, it seems reasonable to assume that they expect to be taught rather than 

do it themselves. Communicative language teaching method puts communicative competence 

at the heart of what needs to be achieved, and poor pronunciation can quickly hinder 

communication. This needs to develop communicative skills makes a strong case for teaching 

the receptive and productive aspects of pronunciation. In addition, a learner who realizes that 

his pronunciation is steady can gain confidence and then perform better in other aspects of 

speaking, such as fluency (Watkins 1983, p.50). 
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In order to teach pronunciation, Watkins (1983, p.51) proposes some useful tips teachers can 

use to help themselves which are:  

− Give lots of exposure to natural spoken English  

− Help learners to hear differences before producing differences 

− Make pronunciation teaching visual where possible 

− Give lots of practice 

− Use (sensitive) corrections. 

 Fluency and accuracy are also linked to speaking. Different language teaching 

methods and approaches make different assumptions about the relationship between fluency 

and accuracy. Many traditional approaches assume that accuracy should take precedence, and 

once learners learn to be accurate, they become more fluent. However, this accuracy-impact 

model is not used exclusively, and many researchers believe that developing communication 

skills leads to accuracy, not the other way around. So, with some approaches, for example, in 

task-based learning, the initial focus might be on communication, and then there might be a 

reflective phase focused on accuracy. 

 Being fluent in ELT does not necessarily mean being able to speak like a native 

speaker, it means being able to produce a fair amount of speech fairly quickly. Fluency is 

characterized by the ability to move on and communicate information effectively without 

unnecessary pauses and hesitations. It focuses on communication. Accuracy is the ability to 

produce relatively error-free language. Often, instructional activities designed to encourage 

accuracy focus on one language point or a small group of language points. In these activities, 

proper manipulation of form and meaning is sometimes more important than conveying 

authentic opinions, emotions, and feelings Watkins (1983, pp.83-84). 

1.2. Teacher’s role in speaking instruction 

 Teachers embody various roles in their professional journey. Some view themselves as 

performers, guides, role models, counselors, and more. Littlewood (1981, pp.18-19) 

highlights that during a communicative exercise, while the teacher's dominance diminishes, 

their significance remains paramount. In such contexts, the teacher acts as a mentor, resource 

provider, and counselor. As Littlewood (1981) emphasizes: "When students face challenges, 

the teacher can step in with advice or supply the essential language elements. If students face 

conflicts, the teacher can mediate. Essentially, they act as a beacon of guidance and 

assistance." 

Additionally, the teacher can supervise, and even when not intervening directly, they can 

note areas of weakness for future improvement. They can also exemplify the ideal practices, 

both to discourage common errors and to discourage reliance on native language. Harmer 

(2001) sees the teacher as a facilitator in the linguistic classroom, arguing that all teacher 

roles, aimed at assisting students, inherently involve facilitation. Harmer (2001) enumerates 

multiple teacher roles, including being a controller, organizer, evaluator, encourager, 

collaborator, knowledge source, mentor, and observer. To elaborate: 

− As a controller, teachers lead activities, deliver information, and set the classroom 

pace, as described by Harmer (2001, p.58). 

− An organizer structures activities, sets up group dynamics, and concludes tasks. 

In the evaluator role, they offer feedback, corrections, and grade students. 

− As participants, teachers can actively join student-led discussions and activities, 

enriching the experience. 
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− Viewed as a resource, they become a fountain of knowledge, aiding students during 

tasks. 

− Finally, as mentors, they guide students, offering unique insights and direction. 

In enhancing students' speaking abilities, teachers hold a pivotal role. They can: 

− Foster a nurturing setting, ensuring students are at ease to hone their speaking. 

− Exhibit exemplary speaking habits, emphasizing correct pronunciation and other vital 

speaking facets. 

− Deliver feedback, spotlighting improvement areas and offering growth suggestions. 

− Employ tailored activities targeting specific speaking elements, adjusted to student 

proficiency. 

− Promote regular practice, both within and outside the classroom, urging students to 

immerse in genuine language scenarios. By adhering to these strategies, teachers can 

nurture students into confident and adept speakers in the target language. 

1.3. Learner’s role in speaking instruction 

 The advent of CLT revolutionised the traditional roles attributed to learners. Candlin 

(1980), as cited by Richards (2018), depicts the learner's role, stating: "The learner is 

positioned as a negotiator, navigating between personal identity, the learning journey, and the 

learning objective. This role not only aligns with but also impacts their collaborative role in 

group dynamics and classroom activities. Consequently, the learner is expected to be as 

contributively as they are receptive, fostering a symbiotic learning environment (p.166)." 

  With CLT's introduction, the learner's role underwent a transformation, shifting from 

merely echoing or reacting to prompts, to becoming an active conversationalist. In earlier 

teaching methodologies, learners typically mirrored teacher actions or verbalizations, or 

responded directly to certain cues, as seen in the Audiolingual Method. 

 Regarding language articulation, it is imperative for the learner to immerse actively in 

the speech generation process. This encompasses mastering sound articulation, sentence 

construction, ideation expression, and employing apt grammar and vocabulary for effective 

communication. 

Attaining proficiency in speaking demands consistent practice and dedication. 

Learners must champion their improvement by seizing speaking opportunities, tuning into 

native dialects to refine pronunciation and rhythm, diving deep into grammar and vocabulary 

studies, and combating any speaking-related apprehensions.  

 In brief, in their journey of mastering a language, it is crucial for learners to take the 

control, immersing actively and constructively in refining their articulation skills 

1.4.Mastery of the Speaking Skills 

1.4.1.  Proficiency  

 Language proficiency is described as the skill level at which an individual can 

understand, read, write, and speak a language (Richards & Schmidt, 2010, p.321). 

Historically, language teaching prioritised mastery of grammar, vocabulary, and 

pronunciation. A student's proficiency was measured by their ability to form grammatically 

correct sentences and accurately pronounce words. Yalden (1987) states that proficiency is 

measured by a student's grasp of the language's phonology, grammar, and vocabulary, 

focusing on their command over the language's sounds, structural rules, and word inventory. 

  However, this perspective on proficiency has evolved. Modern language instruction 

prioritises communicative competence, emphasising the importance of fluency, accuracy, and 
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contextual appropriateness when speaking a language. As such, the primary objective of 

language instruction is now the development of this communicative competence. 

1.4.2. Language of instruction in teaching the speaking skill 

 The debate on which language should be the medium for teaching a foreign language 

has been long-standing, with numerous researchers and language experts discussing on the 

matter. Traditional language teaching methodologies typically discourage the use of the 

student's native language (or mother tongue) in the classroom. In contrast, other methods, 

both traditional and contemporary, are more permissive about its usage for giving instructions.  

 Opponents of using the mother tongue argue that language is best learned through 

immersive techniques, mirroring how children naturally acquire their native language. When 

teaching abstract vocabulary, methods such as using imagery, idea associations, or live 

demonstrations are favoured. On the other hand, proponents of using the native language in a 

classroom setting emphasise its efficiency, suggesting that vocabulary can be more quickly 

taught by providing direct translations.  

When focusing on the skill of speaking, there is a consensus that resorting to the 

native language is not essential. Relying on the mother tongue can undermine the significance 

of the foreign language as a communication tool, as stated by Littlewood (1981, p.45). To 

master speaking in a foreign language, learners should be encouraged to use that language as 

frequently as possible. However, Littlewood (1981) acknowledges that occasionally, 

employing the mother tongue can be an efficient strategy for organising lessons. He 

recommends equipping learners with the necessary vocabulary for routine classroom 

interactions, thereby solidifying the foreign language's role as the primary communication 

medium in learning settings. 

 

1.4.3. Language proficiency and Language ability of EFL teachers 

  Language teaching differs significantly from instructing in other areas. Language 

instructors need to be well-versed in certain areas to be successful. This includes a thorough 

understanding of the language they are teaching and effective techniques to impart this 

knowledge. 

Many experts in the field have deliberated on the necessary expertise of language 

teachers. For instance, Richards (2017) outlined three main domains of knowledge for 

effective language instruction: understanding of the subject matter (content knowledge), 

teaching methodologies (pedagogical knowledge), and spoken interaction abilities (discourse 

skills). Content knowledge pertains to a teacher's grasp of the subject they are teaching. For 

English teachers, this involves a deep understanding sourced from disciplines that focus on 

language studies. 

Being well-informed about the language being taught is fundamental for effective 

instruction. Pedagogical knowledge, as described by Richards, encompasses the strategies and 

tactics a teacher employs, rooted in various theories and principles. Discourse skills, on the 

other hand, relate to a teacher's verbal interaction in class, emphasising fluent, clear, and 

accurate communication. Elder (1994) provided a similar perspective, identifying four 

essential aspects of language teaching proficiency: 

− Using the target language for both instruction and learning. 

− Tailoring the language input to make it digestible for students. 

− Providing learners with appropriate input. 
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− Highlighting specific language structures to learners. 

In essence, proficient language teachers must not only have an extensive understanding of 

the language but also be adept at adjusting it to the learners' needs. Teachers lacking these 

capabilities might struggle to be productive. As Richards (2017) highlighted, a teacher's 

limited language prowess can confine their teaching methods and impede them from going 

beyond a standard curriculum. For holistic language development, these abilities are crucial. 

 The persistence of traditional, non-interactive teaching methods, like the Grammar-

Translation or Audiolingual Methods, can often be attributed to teachers' limited language 

proficiency. Various factors contribute to this. In many regions, teachers lack formal training 

or have only achieved primary education. Methods that lean on presentation, repetition, and 

drills are more straightforward. Following textbook instructions mechanically also appeals to 

less confident educators. Introducing interactive, communicative methods demands more 

expertise and confidence. 

To address these challenges and arm teachers with the necessary skills and knowledge, 

various initiatives have been launched. One such endeavour is the "EL Teach project", a 

collaborative online training program by National Geographic Learning and the Educational 

Testing Service, as highlighted by Richards (2017). This program offers two primary courses 

targeting teachers' classroom English capabilities and foundational practices and 

methodologies in English-language instruction. The table below illustrate the project’s aims. 

1.4.4. Teaching and Learning activities 

Educational activities are methods employed by teachers to assist students in gaining new 

information, abilities, and perspectives. Various teaching and learning methods exist. While 

some activities centre on enhancing language comprehension, others aim to improve overall 

communication abilities. 

1.4.4.1.Communicative Activities 

Communicative activities aim to encourage learners to utilize the target language, 

enhancing their speaking skills. Instead of merely studying the language, learners actively 

engage with it. Such activities allow students to immerse themselves in the language without 

a heavy emphasis on grammar or linguistic structures. The defining features of 

communicative activities include:  

− Prioritizing the conveyance of meaning over strict adherence to grammar rules. 

− Mirroring genuine, real-world communication scenarios. 

− Ensuring active student participation and engagement during lessons. 

Examples of these activities include role-playing, discussions, debates, information 

gaps, jigsaw puzzles, and mapped dialogues. Littlewood (1981) divides these activities into 

two categories: functional communication activities and social interaction activities. 

Functional communication activities are geared towards teaching students to convey specific 

communicative intents, such as invitations or apologies. On the other hand, social interaction 

activities delve deeper, pushing students to consider both the social and functional 

implications of language (Littlewood, 1981). Richards and Rodgers (1986) further elucidate: 

"Functional communication activities encompass tasks like comparing picture sets, 

determining the sequence of events from images, identifying omissions in maps or 

illustrations, and one student guiding another, separated by a barrier, in drawing or 

map completion. Social interaction activities span conversations, role plays, 

simulations, skits, and debates" (p.76). 
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 In essence, while functional communication activities centre on helping learners 

express various communication intents, social interaction activities focus on promoting active 

language use for genuine understanding and learning. 

1.4.4.2.Non-communicative Activities 

Non-communicative activities are designed to help students practice specific language 

structures, primarily focusing on grammar. These activities aim to reinforce language forms 

rather than foster communicative skills. Traditional language teaching methods heavily relied 

on such activities. For instance, proponents of the Grammar-translation Method emphasised 

grammatical exercises and translation tasks. Activities under this umbrella encompass 

constructing sentences, working with verb conjugations, and practicing other structural 

elements. The primary goal of non-communicative activities is to offer a series of grammar-

based exercises to fulfil lesson objectives, aligning closely with efforts to enhance learners' 

linguistic competence. Clearly, in these activities, there is no emphasis on using the language 

for genuine communication or conveying functional intent. The term "non-communicative 

activities," as utilized in this context, aligns with Littlewood's (1981) concept of "pre-

communicative activities," which he further divides into the structural phase and the quasi-

communicative phase. During the structural phase, teachers should design activities that guide 

students to produce acceptable language forms. In the quasi-communicative phase, the focus 

shifts to isolating and practicing specific components of communicative capability (Liao, 

2000, p.22) 

1.4.5. Activities promoting the speaking skill 

An activity, as defined by Richards & Schmidt (2010), refers to any classroom process 

that prompts students to utilize and hone their linguistic capabilities. According to Richards & 

Lockhart (1994), as referenced in Liao (2000), an activity can be understood as a purposefully 

chosen task to fulfil a specific learning objective. In essence, it is a mission planned by the 

educator for the students to accomplish a targeted learning outcome. The nature of the activity 

is influenced by the goals of the teaching method being used. Liao (2000) emphasizes that the 

Communicative Language Teaching (CLT) approach believes in learning language through its 

application and communication. Aligned with this principle, educators often design realistic 

scenarios for students to engage in role-playing, simulations, and other communicative tasks, 

aiming to enhance their communicative proficiency. Activities hold immense value in 

language instruction as they offer students opportunities to apply and practice the language, 

facilitating language acquisition. Littlewood (1981), as cited in Liao (2000), lists four primary 

reasons for incorporating activities in the learning process: 

− They offer comprehensive practice. 

− They boost motivation. 

− They promote organic learning. 

− They establish a conducive learning environment. 

1.4.5.1.Discussion 

 Discussion is an exercise where learners are provided a topic to deliberate upon. 

Typically, they are split into smaller groups to ensure everyone gets a chance to contribute to 

the conversation. These discussions can span various life topics, such as comparing urban and 

rural living. Learners are then prompted to share their perspectives. Engaging in discussions 

enhances critical reasoning, swift decision-making, and teaches students to communicate their 

disagreements politely. 

Using discussions as a teaching tool in language classrooms can be immensely beneficial. 

Here is why:  
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− Enhanced Speaking Skills: At its core, learning a language is about communicating. 

Classroom discussions give students valuable speaking practice, helping hone their 

oral skills. 

− Vocabulary Expansion: During discussions, students encounter new words and 

phrases, enriching their vocabulary and showing them how to use these terms in real-

life contexts. 

− Cultural Insights: Language is not just about words; it is deeply intertwined with 

culture. Through discussions, students gain insights into the customs, traditions, and 

mindsets linked with the language they are studying. 

− Development of Analytical Skills: Engaging in discussions pushes students to form 

and articulate their viewpoints logically, promoting critical thinking. 

− Collaborative Learning: Classroom discussions encourage group interactions, 

fostering teamwork and collaborative skills. This group setting not only bolsters their 

communication skills but also makes them more adept at expressing themselves in 

group scenarios. 

In essence, discussions are a dynamic instrument in language classrooms, offering students a 

multitude of advantages. 

1.4.5.2.Role-play 

 Role-playing in language education involves students simulating different social 

scenarios and roles to practice language usage. It is described as an activity where students 

adopt diverse roles and enact situations typical to those roles (Richards & Schmidt, 2010). 

Primarily a speaking activity, role-playing pushes students to immerse themselves in alternate 

identities or fictitious scenarios to accomplish a specific language task. For instance, they 

might be tasked with expressing preferences in another language. Many educators praise role-

playing, noting that it allows students a brief escape into other identities and brings variety, 

engagement, and enjoyment to lessons. Role-playing has also been highlighted as a technique 

to foster oral fluency (Harmer, 1989). 

The benefits of integrating role-playing in language courses are manifold: 

− Practical Experience: Role-playing offers students a chance to use the language they 

are learning in situations that mimic real-life, enhancing vocabulary, grammar, and 

overall communication skills. 

− Engaged Learning: Role-playing is a proactive learning approach, ensuring students 

are not just passive recipients of information. Instead, they are actively using the 

language in a significant context. 

− Boosting Confidence: Through role-playing, students can hone their language skills in 

a supportive setting, which helps reduce apprehension about making errors. 

− Cultural Insight: Role-playing can also expose students to various cultural viewpoints 

and communication methods, fostering cultural understanding and sensitivity. 

When introducing role-playing exercises, it is crucial for educators to set clear guidelines 

and expectations. Providing students with scripts or conversation cues, coupled with feedback 

on their language application, can be beneficial. 

In summary, role-playing is a versatile strategy in language instruction, offering practical 

application, active participation, confidence enhancement, and cultural immersion. 

1.4.5.3.Information Gap 

 The "information gap" activity is a teaching technique in which students are presented 

with incomplete data, compelling them to interact with peers to acquire the missing details 

essential for task completion. For instance, one student might be provided a picture to 



 

Moussa,    55 

describe to a peer, who then attempts to recreate the image based solely on that description. 

Information gap exercises emphasise students actively using the language to convey 

information, shifting their focus from grammar to the conveyed meaning. Such activities 

enable learners to use language with an emphasis on content rather than just its structure, 

encouraging authentic, practical application (Ismaili & Bajrami, 2016). Prabhu (1987, as cited 

in Ortiz-Neira, 2019) suggests that these tasks facilitate the transfer of specific details from 

one party or format to another, often necessitating the translation of data into or from 

language. Liao (1997) elaborates that in a classroom setup, an information gap task arises 

when one party possesses data that another lacks, underscoring the inherently communicative 

nature of such exercises. 

 This technique is predominantly featured in communicative language instruction and 

task-oriented language education. As per Swan (1985, referenced in Ismaili & Bajrami 2016), 

it is a foundational concept in modern teaching methodologies. Liao (1997) contends that to 

instil communicative proficiency, educators should integrate information gap tasks into 

lessons, supported by apt "gap" language usage. 

 Depending on learners' proficiency and the lesson's goals, information gap exercises 

can be tailored in numerous ways. Examples include students questioning one another to 

complete surveys or gather data for planning a trip. Another variant could involve students 

receiving fragmented instructions in the target language, compelling them to collaborate for a 

solution. Essentially, these tasks are crafted to stimulate genuine communication, as learners 

must inquire, elucidate, and discuss to accomplish their objectives. This not only refines 

speaking and listening aptitudes but also enriches vocabulary, grammar, and linguistic 

constructions. 

1.4.5.4.Games 

 In language classrooms, games offer a blend of enjoyment, motivation, and 

competition. They serve as potent tools for enhancing language fluency. According to 

Richards & Schmidt (2010), a game is characterized by: 

a) A specific goal or task b) Defined rules c) Player competition d) Verbal or written 

communication among players (p.239). 

Using games in language instruction can significantly boost students' language skills. 

Additionally, since the process of learning a new language can be daunting, games, with their 

fun elements, act as stress relievers. A relaxed learning environment promotes easier 

assimilation of knowledge. Here are some suggestions for integrating games into language 

teaching:  

− Vocabulary games: As vocabulary forms the backbone of any language, games can 

make the acquisition of new words more interactive and enjoyable. 

− Word association games: These games help in refining listening and speaking 

capabilities. Starting with a keyword, students can take turns stating related words. For 

instance, starting with "food" might lead to responses like "pizza", "burger", or 

"pasta". 

In conclusion, integrating games into language lessons can make the learning journey 

more engaging and pleasurable for learners. It is essential, however, to select games suitable 

for the students' age and proficiency level and align them with the intended learning 

outcomes.  
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2. Discussions 

The findings underscore several key points that are crucial for effective language instruction. 

Motivation emerges as a pivotal factor influencing the development of speaking skills, with 

strategies like visualization and mental preparation serving as valuable tools to address 

speaking anxieties. Nunan's outline of teaching speaking encapsulates various dimensions, 

from mastering language sounds to expressing opinions fluently, emphasizing the 

multifaceted nature of speaking proficiency. 

A holistic approach to teaching speaking, as advocated by Burns, emphasizes understanding 

different aspects of speaking competence and their interconnections. By integrating 

knowledge of language structure, fundamental speaking skills, and communication strategies, 

educators can help learners become fluent and accurate speakers across diverse contexts. 

Moreover, recognizing the differences between spoken and written language is essential for 

effective instruction, with spoken language characterized by colloquial phrases, hesitations, 

and frequent use of personal pronouns. 

The importance of learner interaction in language acquisition is highlighted, with 

communicative activities like discussions, role-playing, and simulations serving as valuable 

tools to enhance speaking skills. Goh and Burns' categorization of core speaking skills - 

pronunciation, speech function, interaction management, and discourse organization - 

provides a framework for designing activities that target specific aspects of speaking 

proficiency. Additionally, pronunciation instruction emerges as vital, as inaccurate 

pronunciation can hinder communication and impact learners' confidence. 

The roles of both teachers and learners are central to the development of speaking skills. 

Teachers play diverse roles, ranging from facilitators and organizers to mentors and 

evaluators, guiding students towards speaking proficiency. Learners are encouraged to take an 

active role in their language acquisition journey, immersing themselves in speaking 

opportunities and actively engaging in speech generation processes. Overall, the findings 

underscore the dynamic and interactive nature of teaching and learning speaking skills, 

emphasizing the importance of motivation, engagement, and interaction in fostering language 

proficiency. 

Conclusion 

This study offers valuable insights into the multifaceted nature of teaching and 

learning speaking skills in foreign language education. The findings underscore the 

significance of motivation, interaction, and targeted instruction in fostering speaking 

proficiency among language learners. Strategies such as visualization, communicative 

activities, and pronunciation instruction emerge as key components of effective language 

instruction. 

The holistic approach advocated by scholars like Burns emphasizes the integration of 

various aspects of speaking competence, including language structure, communication 

strategies, and discourse organization. By recognizing the differences between spoken and 

written language and tailoring instruction accordingly, educators can create a conducive 

learning environment for developing speaking skills. 

Furthermore, the roles of teachers and learners are pivotal in the language acquisition 

process. Teachers serve as facilitators, mentors, and evaluators, guiding students towards 

speaking proficiency through tailored instruction and feedback. Learners, in turn, are 
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encouraged to take an active role in their language learning journey, seizing opportunities for 

practice and engagement. 

Overall, this study highlights the dynamic and interactive nature of teaching and 

learning speaking skills, emphasizing the importance of motivation, engagement, and targeted 

instruction in fostering language proficiency. By incorporating these insights into language 

education practices, educators can empower learners to become confident and adept speakers 

in the target language. 
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