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 Abstract: This article investigates student parents’ involvement on the choice of language teaching at 

ECOLSOCOURANY, a primary school located in Baguinéda camp. It explores how parental preferences shape 

the selection of instructional languages, reflecting their desires for educational success, socio-economic gains 

and cultural preservation. It also aims to consolidate school-family partnerships to increase parents’ 

interventions in their children’s education.  Framed within Vygotsky’s Sociocultural Theory, the research 

emphasizes the key role of social interaction and cultural context in shaping learning and development. Using 

a quantitative approach, data were collected through a survey questionnaire addressed to students’ parents. The 

findings have revealed that while parents value the safeguarding of children’s mother tongues, they also 

recognize the importance of French for broader social integration and economic opportunities. The findings 

also highlighted the need for inclusive language policies that respect community voices while aligning with 

national curriculum standards. The research   concludes that parents' active involvement, rooted in lived 

experiences and community dynamics, positively impacts children's academic performance and language 

development.   
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  ************* 

Résumé : Cet article examine l'implication des parents dans le choix des langues d'enseignement à 

ECOLSOCOURANY, une école primaire située à Baguinéda Camp. Il explore comment les préférences 

parentales influencent le choix des langues d'enseignement, reflétant leurs aspirations à la réussite scolaire, aux 

acquis socio-économiques et à la préservation de la culture. Il vise également à consolider les partenariats école-

famille afin d'accroître l'intervention des parents dans l'éducation de leurs enfants. S'appuyant sur la théorie 
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socioculturelle de Vygotsky, cette recherche souligne le rôle clé de l'interaction sociale et du contexte culturel 

dans l'apprentissage et le développement. Adoptant une approche quantitative, les données ont été collectées 

par le biais d'un questionnaire adressé aux parents d'élèves. Les résultats révèlent que si les parents accordent 

de l'importance à la préservation de la langue maternelle de leurs enfants, ils reconnaissent également 

l'importance du français pour une intégration sociale et des opportunités économiques plus larges. Les résultats 

soulignent également la nécessité de politiques linguistiques inclusives qui respectent les opinions des 

communautés tout en s'alignant sur les normes nationales du programme scolaire. L'étude conclut que 

l'implication active des parents, ancrée dans les expériences vécues et la dynamique communautaire, a un impact 

positif sur les résultats scolaires et le développement langagier des enfants. 

Mots-clés : choix, enfants, enseignement des langues, implication, parents 

DOI:   

 

Introduction 

Education is a collective process that involves multiple stakeholders, with parents and 

teachers playing a central role. Parents are a child’s first educators, shaping learning long before 

formal schooling begins. Their influence on both academic and extracurricular development 

remains decisive throughout a child’s educational journey. In this regard, Easterbrooks and 

Baker (2002) assert, “successful children come from engaged parents” (p. 84).  This assertion 

highlights the critical role of family involvement in children’s academic, social, and emotional 

growth. Easterbrooks and Baker's (2002) quote spotlights that children's academic success is 

not only the result of the school's efforts, but is also the result of parental involvement. This 

statement reflects the idea that family involvement is a determining factor for academic 

performance and the child's social and emotional development. Indeed, engaged parents 

provide a stimulating environment that fosters learning, intellectual curiosity, and autonomy, 

while supporting the child in managing their emotions and in their interactions with others. 

This view is widely supported in research. Epstein (2002) emphasizes, “Educational success 

depends on a strong partnership between families, schools, and the community” (p. 31), while 

Hill et al. (2004) notes, “Parental involvement is a powerful lever for students’ academic 

motivation, particularly in disadvantaged contexts” (p. 149). These findings are particularly 

relevant in Mali, where linguistic challenges often compound educational difficulties. 

In Mali, however, many parents have no say in the language of instruction their children 

receive. Children are enrolled in school according to the local language, often without regard 
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to the curriculum or teaching methods. Unfortunately, parental choice is rarely prioritized when 

enrolling children. In this line, Eden et al. (2024) point out parents therefore play a leading role 

in the communication and social development of children living with deafness; they support 

language development and learning, in addition to encouraging their child’s active social 

participation. Such an assertation underlines the need to equip parents with appropriate 

resources and guidance, since their involvement directly shapes both the linguistic and social 

outcomes of children living with deafness. 

In the Malian context, and more specifically in multilingual environments such as  

Baguinéda camp, this involvement is even more crucial. Parents not only promote the 

acquisition of academic knowledge but also influence their child's language development and 

socialization. Thus, their participation in the choice of the language of instruction can have a 

direct impact on the child's academic success, social integration, and overall development. This 

perspective emphasizes that education must be seen as a shared responsibility between school 

and family, where the voice of parents is an essential lever to ensure the integral development 

of children. 

This research is grounded in Vygotsky’s sociocultural theory, which provides the central 

theoretical perspective. Vygotsky posits that children’s learning and development are best 

understood in relation to the social and cultural interactions they experience. His theory serves 

as the main framework guiding how parental involvement is defined, examined, and interpreted. 

Within the literature, parental involvement are defined in various ways. In general, it 

encompasses parents’ actions on behalf of or alongside their children, both in the home and 

school contexts, as well as the aspirations they hold for their children’s educational futures 

(Reynolds & Clements, 2005, as cited in Berthelsen & Walker, 2008). Building on this, Ho and 

Willms (1996) conceptualized parental involvement through four key dimensions: home 

discussion, home supervision, school communication, and school participation. Taken together, 

these perspectives suggest that parental involvement can be understood across two broad 

domains: parents’ engagement in supporting their child’s learning at home and their active 

participation in school life. 
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In this context, parental involvement includes parents’ active interventions in their 

children’s education both at home and at school. Pushor and Ruitenberg (2005, cited in Jennings 

& Bosch, 2011, p. 3) describe it as “…enabling parents to take their place alongside educators 

in the schooling of their children, fitting together their knowledge of children, teaching and 

learning,” thereby highlighting a collaborative approach. This understanding suggests that 

children’s educational success is closely tied to a genuine partnership between parents and 

teachers. For the purposes of the present research, both strands are considered to examine 

parental participation at home and at school, with an emphasis on the importance of active 

engagement in supporting children’s learning outcomes. 

Despite extensive research on parental involvement (Epstein, 2002), few studies have 

examined parental participation in language choice within the Malian context. Yet this choice 

influences not only academic success but also children’s cultural identity and social cohesion. 

In Bagunéda camp, ECOLSOCOURANY provides a particularly relevant field of research: 

families come from diverse linguistic and cultural backgrounds, and educational decisions must 

often adapt to a multilingual environment. This research therefore explores the dynamics of 

parental involvement and their effects on the educational trajectory, highlighting the role of the 

family environment as the first educational setting. The specific objectives of the research are 

as follows: 

- to analyze the extent to which parents whether participate or not in choosing the 

language of instruction at ECOLSOCOURANY; 

- to identify the educational strategies employed by families to support their children’s 

learning at home (e.g., homework assistance, reading activities, library visits); 

- to examine teachers’ perceptions of parental involvement and its impact on students’ 

academic achievement; 

- to formulate recommendations to strengthen school–family partnerships in multilingual 

and displacement contexts. 

Following the introduction, this research is structured into four sections: Methodology, Results 

and Discussion, Conclusion, and References. 
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1. Methodology 

This research employed a mixed-methods approach, combining quantitative and qualitative 

methods to examine parental involvement in the choice of language teaching at 

ECOLSOCOURANY in Bagunéda Camp. The research focused on two primary schools 

(School A and School B) within the school complex, located in front of Nyesigiso in the CAP 

of Baguinéda. The aim was to understand the extent and forms of parental engagement in their 

children’s education, with particular attention to parents’ preferences for the language of 

instruction. 

For the quantitative component, a structured questionnaire was administered to parents of 

children enrolled at ECOLSOCOURANY. The questionnaire captured data on parental 

participation in learning activities at home, involvement in school decisions, and their 

preferences regarding the language of instruction. A total of 45 parents participated in the 

research. All the parents completed and returned the questionnaire. Of the respondents, 35 

(77.77%) were male and 10 (22.22%) were female, ensuring both genders were represented. 

For the qualitative component, semi-structured interviews were conducted with 10 selected 

subset of parents and teachers to gain deeper insight into the motivations, perceptions, and 

experiences behind parental involvement and language preferences. This enabled the research 

to capture not only the frequency and patterns of involvement but also the underlying reasons 

and contextual factors influencing parental choices. 

The combination of these methods allowed a full analysis of parental involvement, linking 

numerical data from questionnaires with detailed perspectives from interviews. The data were 

analyzed using descriptive statistics for the quantitative responses and content analysis for the 

qualitative interviews, providing a holistic understanding of how parents contribute to their 

children’s education and language instruction choices. 

2. Results and Discussion 

2.1.Results 

This section presents the findings of the research on parental involvement in the choice of 

language teaching at ECOLSOCOURANY in Baguinéda Camp. The results are drawn from 
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both the quantitative questionnaire data and the qualitative interviews with parents and teachers. 

The analysis highlights patterns of parental engagement at home and in school, explores 

parents’ preferences regarding the language of instruction, and examines the perceptions of 

teachers on parental involvement. By combining numerical data with personal insights, this 

section provides a full understanding of how parental participation influences educational 

decisions and supports children’s learning outcomes. The table below presents the gender 

distribution of the parents who took part in the research. 

Table1: Gender 

Gender Parents Percentages 

Male 35 77,77% 

Female 10 22,22% 

Total 45 100% 

Table 1 reveals a clear gender imbalance among respondents, with the majority being male (35 

participants, or 77.77%) compared to female respondents (10 participants, or 22.22%). This 

disparity reflects broader patterns of parental involvement observed at the school. As the 

headmaster explained, “Men tend to attend meetings or parent convocations in larger numbers 

than women, suggesting that fathers at this school are more actively engaged in their children’s 

education.” This observation highlights the gendered nature of parental participation, where 

fathers appear to play a more visible role in school-related activities, while mothers may 

contribute in less formal or less publicly recognized ways. Such findings raise important 

questions about how parental involvement is understood, valued, and distributed across gender 

lines within the school community. The following section will provide further details on the 

parents’ profiles. 

Table2: Parents’ General Profile 

Profiles Parents Percentages 

Teacher 10 22,22% 

Educated 14 31,11% 
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Illiterate 21 45,66% 

Total 45 100% 

As shown in Table 2, the majority of parents are illiterate, with 21 respondents (45.66%), 

compared to 14 parents (31.11%) who have some level of formal education and 10 parents 

(22.22%) who are themselves teachers. This distribution indicates that nearly half of the parents 

are unable to read or write, which may directly affect the kind of support they can provide for 

their children’s schooling. The educational background of parents is therefore an important 

factor, as it can shape children’s learning experiences, expectations, and overall academic 

outcomes. The following section presents a more detailed analysis of parents’ educational 

profiles and their implications for student learning. 

Table3: Parents’ Educational Background  

Educational Background  Parents Percentages 

Illiterate 21 45,66% 

Bachelor’s Degree 19 42,22% 

Master’s Degree 5 11,11% 

Doctoral Degree 00 00,00% 

Total 45 100% 

 

As shown in Table 3, the educational levels of the respondents vary considerably. The majority 

of parents, 21 (45.66%), are illiterate, while 19 (42.22%) have earned a Bachelor’s degree, and 

5 (11.11%) hold a Master’s degree. None of the respondents possess a Doctoral degree. The 

predominance of illiteracy among parents raises important questions regarding their ability to 

support their children’s education, particularly in making informed choices about school 

enrollment. This context sets the stage for examining parents’ preferences for the type of school 

in which they wish to enroll their children. 

Table4: In what school do you want to enroll your children? 

Schools Parents Percentages 
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Classic 20 44,44% 

Curriculum 25 55,55% 

Tolal 45 100% 

Table 4 presents the parents’ school preferences. The majority, 25 parents (55.55%), prefer to 

enroll their children in the curriculum school, while 20 parents (44.44%) favor the classic 

school. Parents explain their preference for the curriculum school on the basis that children are 

taught in their mother tongue or home language. This prior knowledge of the language—

vocabulary, pronunciation, and linguistic structure—facilitates learning to read, write, and 

comprehend text. Additionally, mastery of the first language is a strong predictor of success in 

learning additional languages, underscoring the importance of aligning the language of 

instruction with children’s existing linguistic knowledge. 

Table5: Do you visit your children’s school? 

Yes / No Parents Percentages 

Yes 42 93,33% 

No 03 06,66% 

Total 45 100% 

Parental involvement extends beyond school choice into active participation in children’s 

education. Table 5 shows that the vast majority of parents, 42 (93.33%), visit the school to 

discuss their children’s progress with teachers, while only 3 parents (6.66%) do not. Regular 

school visits enhance school-family partnerships, allowing parents and teachers to share 

information, address challenges, and reinforce children’s learning. Such involvement keeps 

parents informed about the curriculum and reporting methods, positively influencing pupils’ 

attitudes and behaviors by demonstrating that significant adults care about their education. 

Visiting classrooms also equips parents with strategies to support their children’s learning, 

thereby strengthening relationships between families and schools and contributing to a 

supportive educational environment. 

Table6: Do you help your children in their activities? 
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Yes / NO  Parents Percentages 

Yes 40 88,88% 

No 05 11,11% 

Total 45 100% 

 Table 6 highlights parents’ support for children’s learning at home. The majority, 40 parents 

(88.88%), assist their children with homework, reflecting positive attitudes toward school and 

active parental engagement. Only 5 parents (11.11%) do not provide help, often due to a lack 

of confidence in their ability to assist. This demonstrates that most parents understand the 

importance of their involvement in education. Supporting children with homework not only 

reinforces children’s positive opinions about school but also signals that parents value their 

learning. Such guidance, encouragement, and support are essential for children’s academic 

success, demonstrating the crucial role of parents in reinforcing educational outcomes both at 

home and in partnership with the school.  

2.2.Discussion 

The findings of this research reveal important insights into parental involvement at 

ECOLSOCOURANY in Baguinéda camp, particularly in the context of language choice and 

educational support. In line with Vygotsky’s sociocultural theory, learning is fundamentally a 

social process, mediated by interactions with more knowledgeable others, including parents and 

teachers. The data show that the majority of respondents were male (77.77%), suggesting that 

fathers are more visible in school-related activities such as meetings and convocations. While 

mothers may contribute in less visible ways, fathers’ active presence reinforces the role of 

parents as key social agents in the children’s learning environment, consistent with Vygotsky’s 

emphasis on the social mediation of knowledge. 

Another notable finding concerns parents’ educational backgrounds. Although participants 

included teachers, educated parents, and illiterate parents, the majority were illiterate. Despite 

this, most parents (55.55%) preferred to enroll their children in the curriculum school, where 

instruction begins in the mother tongue. This choice aligns with the sociocultural perspective, 
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as learning in a familiar language leverages children’s existing linguistic and cultural 

knowledge, facilitating cognitive development and comprehension. By choosing mother-

tongue instruction, parents act as cultural mediators, scaffolding children’s early literacy and 

helping them bridge home knowledge with formal schooling. This finding also highlights the 

symbolic role of language in cultural identity and social cohesion, further emphasizing that 

parental involvement is both educational and cultural. 

The research further reveals that parental engagement extends into both home and school 

contexts. Most parents (88.88%) assist their children with homework, while 93.33% regularly 

visit the school to discuss their children’s progress with teachers. These behaviors reflect the 

principles of scaffolding in Vygotsky’s theory: parents provide guidance, support, and 

information that help children achieve tasks they could not accomplish independently. Through 

regular interaction with teachers and other parents, parents gain insights into school 

expectations, learn strategies to support learning, and reinforce positive attitudes toward 

education. This aligns with Lareau’s (1996) observation that social networks among parents 

facilitate knowledge exchange and effective problem-solving in educational contexts. 

However, the research also highlights barriers to parental involvement. A small proportion 

of parents (11.11%) reported not helping their children with homework, often due to lack of 

confidence or resources. Other constraints included time poverty, financial limitations, and 

limited communication with the school. Teachers noted that parental involvement can be both 

positive and negative: engaged parents provide guidance and reinforcement, while those less 

confident or informed may struggle to contribute effectively. These findings underscore that 

sociocultural learning is mediated not only by willingness to engage but also by access to 

resources, knowledge, and support systems, which are unevenly distributed across families. 

In summary, the findings demonstrate that parental involvement at ECOLSOCOURANY 

is a critical factor in children’s academic success, consistent with Vygotsky’s sociocultural 

framework. Parents act as primary mediators of learning, providing scaffolding through 

homework support, school engagement, and culturally relevant choices such as mother-tongue 

instruction. At the same time, structural and personal barriers limit equitable participation, 
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highlighting the need for schools to actively facilitate meaningful partnerships and support 

parents in their roles as co-educators. The research shows that fostering these interactions 

enhances children’s learning, strengthens school–family ties, and reinforces the socially 

mediated nature of education. 

Based on these findings, the following recommendations are proposed to strengthen 

parental involvement in line with Vygotsky’s theory: 

- Assign homework that requires parental supervision and participation to promote 

scaffolding at home. 

- Keep parents informed about their child’s academic progress through progress reports 

and report cards. 

- Publish a school calendar of events to encourage active parent engagement. 

- Create a school improvement team that includes parents, fostering collaboration and 

shared decision-making. 

- Organize a parent visitation day to enhance parent–teacher interaction and support. 

- Maintain open lines of communication with parents through meetings, phone calls, or 

digital platforms. 

- Implement a daily assignment notebook or agenda book for teacher–parent feedback, 

reviewed and signed weekly, to ensure consistent engagement and guidance. 

These recommendations are made to create a socially supportive learning environment where 

parents are empowered as co-educators, enhancing children’s academic and social development 

through meaningful interactions. 

Conclusion 

This research, entitled “Parental Involvement in the Choice of Language Instruction: 

The Case of ECOLSOCOURANY in the Baguinéda Camp,” highlights the essential role of 

parental engagement in children's education. Data consistently demonstrate that when parents 

actively participate in their children's learning, they not only promote academic success but also 

enrich the social and educational fabric of the school community. This involvement allows 

parents to better understand the policies, programs, and opportunities offered by the school, 
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while also connecting with other families to effectively address challenges. Similarly, 

interactions between parents and teachers help teachers better understand family expectations 

and adapt their teaching practices in more targeted and meaningful ways. 

Beyond academic performance, parental involvement has broader social benefits. 

Strong partnerships between schools, families, and the community foster a positive school 

climate, strengthen parental skills and leadership, and encourage cooperation among families. 

These interactions establish a sense of shared responsibility, mutual trust, and collective 

commitment—key elements for a cohesive and fulfilling educational environment. 

In conclusion, the results of this study highlight that parents' active engagement in their 

children's education is not only essential to individual student success, but also fundamental to 

building supportive, inclusive, and resilient school communities. By taming close partnerships 

between families and schools, educational institutions can create environments that support 

students' academic, social, and emotional development, while enabling parents and 

communities to contribute meaningfully and sustainably to the educational process. 
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